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CURRICULUM & ASSESSMENT POLICY 2022 
Forming part of: Giant Steps Tasmania’s Curriculum & Learning Experiences Manual 

 
Policy Statement 

Giant Steps Tasmania is an independent school. Its core purpose is to provide an individualised 
learning environment that challenges and engages young people who are on the Autism Spectrum to 
develop their skills, knowledge and abilities. The school seeks to develop motivated and 
independent learners whose resilience and self-esteem is evident when they are engaged in learning 
and interacting with the community. 
  
Giant Steps Tasmania has a structured approach to curriculum planning that supports a shared vision 
within the school on curriculum development, using agreed documentation and a common 
understanding of the whole-school curriculum by staff and parents. (See Addenda 1 and 2). 

 
The school utilises a Concept-based Curriculum with a strong focus on literacy and numeracy.  

Giant Steps Tasmania wants students to be able to:  
• Integrate knowledge from multiple subjects, sources and media  

• Think critically (analyse, synthesise, evaluate)  

• Collaborate  

• Learn how to learn and become life-long learners  

• Become responsible citizens  

• Become globally-minded 

 

A concept is an idea that is timeless, abstract, broad and can be shown through a variety of 
examples.  

Examples of a concept:  

• Change,  

• Power,  

• Identity,  

• Perspective,  

• Conflict,  

• Time,  

• Waste  

For example, different ways of considering ‘CHANGE’ can be found in social studies (historical 
events), science (erosion, energy resources), literature (characters), health (puberty), maths 
(ways of representing numbers) 

Giant Steps Tasmania is changing the focus of curriculum and instruction from teaching topics to 
using topics to teach and assess deeper conceptual understanding.  

Concept knowledge provides a conceptual structure for thinking about related and new ideas. It 
is a lifelong developmental process.  

As students progress through the grades, they build conceptual structures as they relate new 
experiences and knowledge to past learning.  
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Students are introduced to mind maps (graphic organizers) to pattern and sort information. 
These provide a way of organizing and connecting information.  

 

Giant Steps Tasmania’s Concept-based Curriculum addresses Australian Curriculum content and 
standards and aims to enable students to make connections within and across their learning and to 
apply this in different contexts. The General Capabilities are also addressed and are supported by a 
range of excursions to local areas and events of interest and activities such as art, movement and 
dance. (Refer also to the Concept-based Curriculum document in the Addenda and on the school’s 
website). 

 
 As part of its commitment to students’ health, safety and wellbeing, the curriculum addresses issues 
of staying safe online and in real life in age-appropriate ways. The school also encourages healthy 
eating. Growing and cooking food forms an important part of students’ learning experience.   
  
All Professional Staff understand the importance of meticulous planning (Please refer to Addenda 3, 
4, 5, 6 and 13). They collaborate to plan their Concept-based Units of work and the assessments 
related to them to ensure that learning is properly sequenced and differentiated to meet the needs 
of all students. They also engage in continuous analysis of a range of assessment data and, where 
possible, take part in inter-school moderation to understand where their students are in relation to a 
neurotypical cohort.  

  

 
While Giant Steps Tasmania aims to enable its students to make academic progress, its focus is not 
solely on academic skills. The school places a strong emphasis on communication, personal and 
social capability, living skills, emotional regulation and development, and physical activities. All 
students have their own Individual Educational Program (IEP) and there is a holistic approach to the 
programs which have been designed to enable students to continually build upon identified goals 
with intensive assistance.  
 
All students at Giant Steps Tasmania require substantial or extensive adjustments to enable them to 
access the curriculum. Staff at Giant Steps Tasmania have the knowledge, skills and flexibility to 
personalise learning, building on students’ prior learning, experiences and goals. The school works 
with parents/ carers and partner schools (in the case of students with a dual enrolment) to develop 
programs based on the needs, interests and aspirations of students and their families.   

 
Giant Steps Tasmania’s Board plays a vital role in the provision of school resources and policies to 
support continuous school improvement. 

 

Definition 

Curriculum covers all the arrangements the school makes for students’ development and learning. It 
includes the curriculum content, student activities, teaching approaches, assessment, the way in 
which teachers and classes are organised and decisions on the need for and the use of facilities and 
resources. 

 

Purpose 

The purpose of this policy is to guide and support staff involved in curriculum delivery at Giant Steps 
Tasmania in meeting the needs of students. 
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Curriculum: Overview 

Giant Steps Tasmania encourages its students to strive for excellence in all of their endeavours. To 
achieve this, the school has adopted a Concept-based Curriculum, utilising IEPs and Learning Plans 
(Please refer to Addendum 5 for details of what Learning Plans at Giant Steps Tasmania include) that 
deliver a comprehensive, broadly-based, individualised and engaging curriculum. 

  
• Giant Steps Tasmania provides IEPs for each student within one month of them starting at 

school.  
• A process of Curriculum Mapping is used to develop yearly curriculum overviews prior to the 

commencement of the academic year.  
• Professional staff develop Year Plans showing what will be taught and assessed each term. 

These are passed to the Curriculum Coordinator. 
• The Curriculum Coordinator develops Scope and Sequence documents to guide the delivery 

of the Australian Curriculum. 
• Professional staff develop Learning Plans from these. 
• Learning Plans are developed collaboratively with the Curriculum Co-ordinator and ongoing 

planning is reviewed and discussed, with regular feedback given to teachers. 
• Learning Plans, for Primary and Secondary aged students provide at least 25 hours of student 

instruction per week. (For information on the Curriculum for Senior Secondary aged students, 
please refer pp6) 

• In developing Learning Plans, teachers adopt a broad range of teaching and learning 
strategies to meet the needs of their students. 

• The school recognises that meeting the diverse needs of its students requires differentiation 
for all. 

• Learning Plans allow for a detailed, reflective approach to curriculum delivery.  
• To facilitate the implementation of IEPs and Learning Plans, standardised curriculum 

documents, assessment criteria and record-keeping templates are available on the school’s 
Shared drive. 

• The use of Information and Communications Technology (ICT) is integrated across the 
curriculum to support the improvement of teaching and learning outcomes. 

• Approaches that enable students to access age-appropriate curriculum continue to be 
developed and implemented at Giant Steps Tasmania.  

• Teachers meet regularly to track whole school data and identify potential curriculum areas 
that require focus. Data analysed will include, but is not limited to: NAPLAN, school based 
assessment, teacher judgments based on achievement standards in the Australian 
Curriculum. 

• Moderation of student work is undertaken regularly, to ensure consistency of interpretation 
of achievement standards and consistency of teacher judgement. 

• Allied Health assessment and programs are available to all Giant Steps students who attend 
for 3 days or more a week. 

• Student learning outcomes data forms part of the Annual Report to the School Community. 
• If it should be necessary to close the school during term time for longer than 1 week, 

teachers will prepare work that students can undertake remotely. (See Addendum 14 for 
suggestions as to platforms and resources that could be used.) 

  
 

Curriculum: Detail 
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Giant Steps Tasmania provides specialised education for school-aged children and as well as focusing 
on academic skills also places a strong emphasis on communication, personal and social capability, 
living skills, emotional regulation and development, and physical activities.  

 
The basis of all students’ curriculum is their IEP and students are regularly assessed against their IEP 
goals to ensure they are progressing.  When students are enrolled, parents/ carers are advised that 
developing a student’s first IEP may take up to a month, to give classroom staff and Allied Health 
Professionals adequate opportunity to assess the student’s needs and stage of learning or 
development. Reviews of IEPs are held at least twice a year to make sure that programs are meeting 
these needs. 

 
As Giant Steps Tasmania moves towards an integrated Concept-based curriculum, it will address 
seven of the eight learning areas described by the Australian Curriculum. These learning areas are 
suitably differentiated to meet the needs of students on the Autism Spectrum. The learning areas 
are: 
• English  
• Mathematics  
• Science  
• Humanities and Social Sciences  
• The Arts  
• Technologies  
• Health and Physical Education  

 
Modern Foreign Languages are not generally offered at Giant Steps Tasmania, although some 
students have access to the Early Learning Language Australia (ELLA) Indonesian program and some 
students are taught the use of Augmentative and Alternative Forms of Communication (AACs) as 
necessary. 
 
The Concept-based curriculum will also address the following General Capabilities: 
• Literacy 

• Numeracy 

• Personal and Social Capability 

• Information and Communication Technology (ICT) Capability 

• Ethical Understanding 

• Critical and Creative Thinking 

• Intercultural Understanding 

 

 
Occupational Therapy programs may be provided for students and these focus on: 
• developing fine motor skills; 
• developing gross motor skills; 
• self-care; 
• play; and 
• the management of sensory issues. 

 
Speech Therapy programs may be provided for students. The aim of these programs is to help 
students: 

• articulate words well; 

• communicate both verbally and nonverbally; 
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• comprehend verbal and nonverbal communication, understanding others' intentions in a range 
of settings; 

• initiate communication without prompting from others; 

• know the appropriate time and place to communicate something; 

• develop conversational skills; 

• exchange ideas; 

• communicate in ways to develop relationships;  
• enjoy communicating, playing, and interacting with peers; and 

• learn self-regulation. 

 
Teaching staff are required to undertake careful planning to ensure that learning and progress takes 
place for all their students. Planning includes year-long curriculum maps, Scope and Sequence 
documents and Learning Plans.  

 
All Giant Steps staff make adjustments to enable students to access, participate and succeed in their 
learning.  Possible adjustments may include: 

• personalised modifications to content being learned, e.g. motivating students through 
engagement with personal interests; 

• differentiated activities and assessment, e.g. providing alternative opportunities for students 
to represent their learning; 

• the provision of more accessible and relevant curriculum options and/or learning activities 
specifically designed for the student e.g. using naturally occurring learning opportunities to 
enhance individual learning goals; 

• intensive individualised instruction through the explicit and systematic instruction of skills; 
• the use of highly specialised assistive technology, e.g. providing representations of learning 

materials through multimedia or simplified texts, 
• alternative communication modes, e.g. using suitable computer applications to allow 

communication; and 

• the use of highly structured approaches by modelling and demonstrating skills as well as the 
use of schedules throughout the school day. 

 

Assessment: Overview 

At Giant Steps Tasmania, it is recognised that assessment is an integral part of learning and teaching 
and that it must: 

• be educative; 
• be fair; 
• be designed to meet specific purposes; 
• be used to further learning 

• be used to inform future teaching 

• lead to informative reporting and 

• lead to school-wide evaluation processes   

 
Assessment can take many forms and includes formal and informal assessments and summative and 
formative assessments. Means of assessment may include the following: 

• Direct observation 

• Tests (unseen) 
• Tests (seen) 
• Multiple Choice Tests 
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• Oral questions 
• Role Play/ Simulations 
• Presentations 
• Projects 
• Open ended tasks 
• Performance tasks 
• Authentic tasks 
• Tiered tasks 

 
With differentiated assessment involving a range of products that may be: 

• Written 

• Spoken 

• Performed 

• Constructed 

• Digital 
• Visual  

 

Assessment: Detail 
Teaching and Allied Health staff at Giant Steps Tasmania use assessments to be sure they know what 
each student understands and what they need to be taught next. Students receive specific feedback 
on their progress towards learning goals which they have been involved in setting, as research has 
shown this to have a powerful effect upon successful learning. Good assessments take a variety of 
forms, with skilled teacher observation at the heart.  

 
While some assessments, such as formal tests, serve an important purpose in ‘summing up’ a 
student’s state of knowledge and skills at a given time, for reporting purposes, other ongoing 
assessments provide continuous guidance and feedback for students and allow teachers to modify 
and adapt teaching programs to students’ needs. 

 
At Giant Steps Tasmania, the school’s commitment to assessment assists in differentiating learning 
within the classroom according to each student’s needs. Assessment and reporting procedures are 
aligned with best-practice teaching strategies across the school. Staff review, discuss and plan for 
assessment data collected from a variety of sources, including external, standardised assessments 
such as NAPLAN, and diagnostic tests such as the Early Numeracy Interview and compare and discuss 
data with colleagues within the school and in other schools where students are dual-enrolled, to 
ensure consistency of judgement and a robust culture of continuous school improvement. Giant 
Steps Tasmania plans assessment carefully, so that: 

• students can demonstrate achievement; 
• only valid and reliable assessment strategies are used; 
• the timing, frequency and nature of the assessment processes are time efficient and 

manageable for teachers and students. 

 
Teachers collect and record assessment information to: 

• guide ongoing teaching and learning. 
• monitor and evaluate student progress. 
• report achievement to parents and relevant authorities in accordance with school 

requirements and government policy. 
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Results of assessments are shared with partner schools, where students are dual-enrolled, to ensure 
a holistic understanding of student’s capabilities and progress. 

 

Curriculum & Assessment at Senior Secondary Level 

Giant Steps Tasmania offers all its post Year 10 students a variety of the Tasmanian Assessment, 
Standards and Certification (TASC) Preliminary to Level 1 courses. These are designed for learners 
whose circumstances significantly impact their learning; specifically learners with disability as 
defined by the Disability Discrimination Act (DDA) 1992, who require educational adjustments to 
support access and participation in learning. 

As all students at Giant Steps Tasmania have a diagnosis of Autism and all students have an IEP 
(Individual Education Plan), the courses offered by TASC at Preliminary to Level 1 (and in some cases 
courses above this level) form part of their IEP. In line with TASC requirements, Giant Steps Tasmania 
offers its students a personalised learning program based on their needs, interests and abilities.   

The time that each individual student may spend on the various strands and content within each 
course will vary. The scope and sequence (see Addendum 6) gives general time allocation and Giant 
Steps Tasmania ensures that the minimum time allocation of 50 hours per stage for each course is 
adhered to and that the maximum time allocation of 150 hours per stage for each course is not 
exceeded. 

The Preliminary to Level 1 courses that are available to students are:  

• Preliminary to Level 1 Arts 

• Preliminary to Level 1 English 

• Preliminary to Level 1 Health & Physical Education 

• Preliminary to Level 1 Humanities and Social Sciences 

• Preliminary to Level 1 Maths 

• Preliminary to Level 1 Science 

Not all of these courses will be available in each year and additional courses at higher levels may also 
be available. 

Because of the varied support needs of students at Giant Steps and because not all students attend 
Giant Steps full-time, three hours per day will be allocated to TASC courses, so allowing students 
time for therapeutic interventions and other learning and recreational opportunities. This means 
that each term it is possible for students to achieve 3 stages. For some students this might mean that 
they will achieve 3 stages of one course, for others that they will attain one stage of each of 3 
courses.  Over the two years of their studies therefore, it is possible for a student to work through all 
four levels of each of the six Preliminary Courses that Giant Steps Tasmania offers. However, it is 
likely that some students might also attempt courses at Level 1. Allocating 3 hours per day to TASC 
Courses also means that it is possible to give students more time on a particular course if their 
interest and/ or need demands, while remaining within the time parameters set by TASC.  

While Giant Steps ensures that the appropriate time allocation is given for each individual course, 
the school also aims to link courses thematically, so providing a holistic, Concept-based curriculum 
for Senior Secondary students. 



 
 

 

8 
 
 

The Assessment of Preliminary to Level 1 Courses is carried out within school by the Blue Room 
teacher in conjunction with the Curriculum Co-ordinator. Where possible, inter-school moderation is 
carried out with other nearby schools offering similar courses. 

Reporting 

Reporting progress to parents/ carers is an important aspect of consolidating positive home-school 
links and facilitating uniformity of strategies across environments. Reports are sent out to parents 
twice a year. (See the Report Templates in Addenda 11 &12). Formal, written reports include 
information not only on academic matters, but also on social, emotional and self-regulatory skills as 
well as work habits.  
 
Giant Steps Tasmania provides parents/carers, throughout the school year, with other opportunities 
to: 

• discuss progress against IEPs 
• receive oral and written feedback on areas of success or challenge 

 
Clearly written information tells parents/ carers what the student knows, what the student can do 
and how the student can be helped to improve. The report provides detailed information on specific 
areas of the student’s achievement. It also identifies those areas in which the student needs to be 
further assisted or extended. It clearly describes what the school and the family need to do to 
support the student. 

 
Professional staff at Giant Steps Tasmania recognise and respond to the challenge of providing all 
the relevant detail about students’ progress and ensure that the information in the report is clear 
and concise. They realise it is important that the report is coherent and there are logical links 
between the achievement of the student, areas for improvement and actions the school and parents 
might take.  
Staff understand that the same comments being written for many students in the same class does 
not truly reflect an individualised reporting approach.  
Generic comments are not used in reports at Giant Steps Tasmania. 
 

Authorised by:  Paul Bowman 

Position:  Chair of Board 

Signature:   

Date accepted:   

Original policy developed by:  Chris Jacobsen  

Position:  Formerly Education Administrator  

Date Original Policy developed:  October 2017 

Date of last review:  
December 2020 (review date for 2022 extended by 6 months to 

allow for major Curriculum and Assessment review) 

Staff consultation period: March-June 2022 

Revisions prepared by: Chris Jacobsen, Fairlight Educational Consulting 

Date of next review: June 2023 

 

Addenda 
Addendum 1: Delivering a Concept-Based Curriculum [also on website] 
Addendum 2: Giant Steps Tasmania’s Concept-Based Curriculum – FAQs [also on website] 
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Addendum 3: Planning Documentation Overview 
Addendum 4: Planning Document 1: Year Overview Template 
Addendum 5: Planning Document 2: PLAN Learning Design Template (including Reflective Practice) 
Addendum 6: Scope & Sequence Documents  
Addendum 7: The Assessment Picture 
Addendum 8: The Reporting Cycle 
Addendum 9: Reporting to Parents/ Carers: The Process 
Addendum 10: A Guide to Writing Student Reports (including Report Writing Checklist) 
Addendum 11: Mid-Year Report Template 
Addendum 12: End of Year Report Template 
Addendum 13: Curriculum and Assessment Plan Template 
Addendum 14: Resources for teachers to support remote learning during a school closure 
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Addendum 1: DELIVERING A CONCEPT-BASED 
CURRICULUM 

As educators, we can use a concept-based approach to curriculum in different ways. We can 
connect curriculum content into a topic or focus and then use a conceptual lens to give that focus 
depth. Or, we can start with a concept and use the curriculum content as a vehicle for developing 
understanding of that central concept.  

The Conceptual Lens 

 

 

 

 

 

 

• When we use a conceptual lens, we identify a topic, then choose a lens to teach it through. 

• The lens we choose will determine the direction the unit goes in. 

• When we use a conceptual lens, we give a simple topic greater depth and meaning. 

• When we change the lens, we can teach the same topic, but students will be learning it in a 
very different way, learning the content with new thinking and taking their learning to a 
deeper level. 

1. View the content and make connections where possible (across grades and/or learning areas) 

)areas) 

 

2. Identify a focus or topic for a unit or inquiry.    This unit will be about… 

 

3. Decide on a conceptual lens for the unit. The lens will give the unit a particular direction and 

depth. For example: 

We might connect content across Grades 1/2/3, connecting Science, Geography and Civics and 

Citizenship into a unit called Wildlife Wardens, that focuses on the wildlife in an area, how the 

constructed environment has impacted it and how we can work together to protect it. 

We could use a conceptual lens such as Sustainability, which would take the unit in the direction 
of looking at how we can sustain environments and living things within them, how we can act  in 
ways that promote sustainability and so on. 

Or, if we chose a conceptual lens such as Value, this different concept would change the direction 
of the unit, to look at the living things within the environment in terms of what we value. What’s 
important to save and protect? What do we value in the natural environment and constructed 
environment? Do we think of them the same way? Should all living things be protected or do we 
value some more than others? The conceptual lens changes how we approach the same topic. 
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The Conceptual Glue 

Another way we can approach the concept-based curriculum is to use a concept to hold 
together content from different, and even seemingly unrelated, learning areas.  
 

 
 

 
 

 
• When we use this approach, we are not “covering content”, we are deliberately and purposefully 

using the content to teach students about a key concept. 
• This approach can be useful for creating a whole-school concept-based curriculum, or 

for when a throughline is wanted across classes or grades. 
• A greater number of curriculum connections can often be made using this approach.

1.View the content and make connections where possible (across grades and /or learning areas). 

2. Identify a common concept that relates to the connected content. This might be a concept 

that’s found within the content itself, or may be a concept that’s chosen because it helps to 

connect content that seems unrelated. 

3. Decide on a context or focus that brings the content together under that central concept. 

For example: 

We might connect content from History, Geography, Science and Civics and Citizenship, using the 

concept of Diversity as the “glue” that holds that content together. We could develop a unit such as 

A World of Difference and investigate diversity in people in places, by looking at families, the people 

who make up a community, the different places and countries in which people live and how they live 

there (History and Geography) and then expand this to look at the world around us and the diversity 

of living things and landscapes (Science). It could then be concluded by considering rules and acting 

democratically, to think about how we can ensure we all get along, despite diversity and how we can 

see it as a positive and normal part of our lives, rather than being concerned about difference. 

(Civics and Citizenship). 

In this example, the central focus isn’t so much a specific topic (such as the Wildlife Wardens 

example), but instead, the focus is the central concept of Diversity. The content is then used to 

explore this concept in different ways, using the content flexibly, to develop a broad and deep 

understanding of what Diversity can entail. 

 



 
 

 

12 
 
 

Addendum 2: Giant Steps Tasmania’s Concept-based 
Curriculum - FAQs 

 

Why a concept-based approach? 
Concepts are broad, abstract, timeless and transferable, making them ideal organisers and 
“lenses” through which to view and use content across learning areas and grade groupings. A 
concept-based curriculum is a useful approach when managing learning for multi-age classes 
and diverse learners, enabling rich, meaningful learning that can develop conceptual 
understanding, beyond simply “covering content.” 

Students at Giant Steps Tasmania are entitled to access meaningful, engaging, age-appropriate 
curriculum on the same basis as all other students. This requires flexible and creative use of 
curriculum and the ongoing implementation of the principles of Differentiation or Universal 
Design for Learning. The concept-based curriculum enables students to access the same 
curriculum as their age equivalent peers, in a way that is appropriate for their stage of learning 
and readiness. Rather than simply “covering” content or completing narrow topics, the concept-
based approach focuses on using the curriculum to develop understanding of the focus concepts 
and, over time, to deepen and enrich this understanding. The curriculum content becomes the 
“ingredients” to be used flexibly to create an engaging and relevant learning “recipe” for students, 
rather than items to be “checked off” as covered. With this approach, the content becomes a 
means to an end, rather than an end in itself. 

Groupings at Giant Steps are flexible, multi-age and student centred, with students placed in class 
groupings, not simply on the basis of grade level, but on achieving the best “fit” for the student 
and their learning. This can sometimes mean a broad range of grade levels being represented in a 
single class, or split grades within a class, such as a Grade 5 student in a class with Grade 7 and 8 
students, because this is the optimal grouping for the student’s stage of learning or 
social/emotional development. A whole-school, concept-based approach allows for these flexible 
groupings, as all students are able to learn inclusively, focusing on the same concept and “big 
ideas”, while learning about the concept from age-appropriate curriculum and content. This also 
enables continuity and collaborative planning where there is overlap of grades across classes, with 
students able to access the same learning as age equivalent peers, while still learning 
collaboratively or inclusively within a different class group. 

How are the concepts used? 
The concepts become organisers or “lenses” through which the content is taught and may be used 
in different ways. 

1. The concept becomes the focus for learning, with the relevant content being used to 
enable the student to learn about the focus concept. This enables seemingly unrelated 
content to be connected in meaningful ways, as it is taught with the aim of developing 
understanding of sustainability or connection or remembrance, for example. 

2. The concept may be used as a lens to give a topic greater depth. The connected 
content may be developed into a specific topic that then uses the concept as a lens 
through which the topic is taught, giving that topic a particular focus, direction or 
“flavour”. 

 

Where have the concepts come from? 
Some of the selected concepts have come from the Australian Curriculum, due to their repeated 
inclusion in content descriptions (e.g. “sustainability”). Other concepts do not explicitly appear in 
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the Australian Curriculum, but have been identified as concepts that provide a relevant lens 
through which content may be viewed and connected (e.g. “power”). 

 

What happens when students are in the same group for consecutive years? Won’t 
they just repeat the same thing? 
Revisiting a concept at a later time or in a following year does not have the same limitations as the 
repeat of a specific topic. Concepts are timeless and broad and may be learnt in multiple ways and 
in varied contexts. If the same concept were a focus in consecutive years, this does not pose a 
problem, as the concept may be taught through a different focus, or simply built on and extended. 
When students remain in the same grouping for consecutive years, the curriculum can be 
approached in a number of ways: 

• Maintain the same focus concepts and continue the learning from previous years, with 
students accessing different content, relevant to the grade they have moved into. 
Teachers are able to use prior learning as building blocks for going further, or deeper, with 
the same connected content related to the identified concepts. 

• Curriculum Mapping is undertaken again, with new connections being made with 
curriculum content and different concepts identified. 

• The same content is connected and taught, but different concepts are used, to change 
the lens through which the content is taught. When the conceptual lens changes, the 
focus, direction and “flavour” of the content also changes, enabling students to learn the 
same content in new ways, encouraging new thinking and learning. 

 

How are students assessed and how do we know where students are 

“at”, if so much is connected? 
From the focuses identified in the concept-based curriculum, each teacher develops unit plans 
that provide more detailed planning of the focus, the intended learning, the assessment and 
learning sequence and how the learning and assessment is differentiated at class level. Within 
these units, the content being addressed is shown, which includes content from each grade 
level within the class (as indicated on the “Subject Maps”). 

his means, within the integrated, connected focus, students are able to learn content from their 
own grade level, enabling assessment to be aligned to grade level achievement standards. The 
students may be learning inclusively as a class, with a shared focus concept and a shared “unit”, 
but as they are learning this, they will be learning relevant content from their own age-
appropriate year level. This allows their learning to be monitored and assessed against their 
age-appropriate achievement standard. Where it is appropriate for students to be learning 
content from a grade level other than their own (for example in English or Maths), assessment 
will be used to determine the most appropriate entry point and grade level from which the 
student will learn and be assessed. 

 
 

The concept-based curriculum is designed to be flexible, to cater for diverse learners and changing 

groupings. It is also designed to enable relevant learning in ways that are matched to students’ 

stage of readiness, while honouring students’ rights to access curriculum on the same basis as 

their age equivalent peers. 
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THE 

CONCEPTS 

Round 1: 

Remembrance 

Sustainability 

Connection 

Systems / 

Cycles (7/8) 

Power (9/10) 
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REMEMBRANCE / CELEBRATION / COMMEMORATION / 
LEGACY 

About the Concept: These concepts share the “big idea” of what it means to be remembered, what’s worth 
remembering and the contributions that have left a lasting legacy for others. This focus begins with the concept 
of REMEMBRANCE and CELEBRATION for younger learners, moving towards the 
concept of LEGACY for older students. 

Essential Questions 
What’s a memory? 
How can we remember the past? 
What’s worth remembering? 
What, from the past, do we still have today? 
What do we celebrate? 
What’s a legacy? 

Learner 
Grouping 

Focus Overview 

 
 

1/2/3/4 

 
Green 

This focus will investigate personal celebrations such as birthdays and special events and sharing 
personal memories that are special (the picture book Wilfred Gordon McDonald Partridge by 
Mem Fox may be used as a provocation). Personal memories will be explored through family 
“stories” and how life and families have changed over time and how the past has been 
remembered. 
Moving from personal celebrations, community celebrations and special days will be 
investigated, including special days in other countries and how these are celebrated. After 
exploring what it means to remember and why we remember important events, the focus will 
look to stories from the community’s and country’s past, including important places, events or 
people, considering how these are remembered or could be remembered. This may include 
creating our own special day or celebration to remember something we’ve discovered from the 
past. 

 
 

4/5/6 
 

Red 

The focus will investigate stories from history, (the picture book My Place by Nadia Wheatley and 
/ or TV series may be used as a provocation), investigating our past, how this has been 
remembered and what has been important to remember. Beyond this wider history, students will 
consider their own personal “story” and how we would like to be remembered or what, from our 
own “story”, we would like to remember in the future. This may lead to the creation of a class 
“time capsule” to be opened by students in their final year at Giant Steps, to discover what their 
younger self had wanted to include as a memory or artefact to represent themselves and 
their “story”. 

 

7/8 
 

Orange 

The focus begins to shift to investigating legacy and how others have left something behind that 
is still important today. This will involve investigating two ancient groups with interesting stories 
that developed many advanced and “modern” ways of living. The Romans and Vikings will be 
explored through stories and specific features of their lives and how they lived, before 
considering what they have left behind, what we still have from their time and what we have 
learnt. This focus may also explore whether there is anything about those lives and lifestyles 
that we would like to have today, or if we would like to have lived in those societies? 
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9/10 
 

Blue 

This focus will revisit the concept of remembrance, by telling the story of Anzac Day and 
Remembrance Day and what these mean in the context of WWI and WWII. Rather than an in- 
depth study of these conflicts, students will explore the reasons for the commemoration of these 
events, through narratives. (Picture books such as Finding Winnie by Lindsay Mattick, Lone Pine 
by Susie Brown and Margaret Warner, My Mother’s Eyes by Mark Wilson, What Was the War 
Like Grandma? By Rachel Tonkin and other texts, may be used as provocations). The focus may 
then circle back from the beginnings of this conceptual focus to consider why we have days to 
remember important events and what we think should be remembered. This may include 
creating our own “day of remembrance” for events or people decided by students, creating a 
remembrance garden of other symbolic recognition of a person, place or event. 
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SUSTAINABILITY 
About the Concept: This concept explores what it means to live in a way that protects and preserves 
the environment and living things within that environment. 

Essential Questions 
How can we take care of our environment? 
Why are plants and animals so important? 
How can our behaviour or decisions affect the environment? 
Why is water so important? 

What if the taps ran dry? 

How does our food get here? 

Learner 
Grouping 

Focus Overview 

 

 
1/2/3/4 

 
Green 

This will focus on both the preservation of living things and environments. The focus will 
investigate living things, their needs and how they can be cared for, as well as investigating 
important places in the community or places that are special to us and considering how these 
can be cared for and protected. This may include the construction or management of a garden, 
to investigate the living things within it and how they can be cared for. (A picture book such as, 
Up, Down and Around by Katherine Ayres may be used as a provocation). This may also involve 
the creation of a “recycled garden” using everyday materials and repurposing materials for the 
growing of plants, to investigate how materials can be changed or adapted for different 
purposes and using materials in different ways to create features of the garden such as using 
light and sound as a deterrent, in the form of a “bird scarer”. 

 
 
 
 
 

4/5/6 
 

Red 

The focus will begin by viewing Earth within its place in the solar system and considering how its 
position gives us an environment that sustains life. This will include looking at what can happen 
when the environment “goes haywire” and creates events such as bushfires and floods, what 
these can mean for sustainability of environments and what may be done to prevent or prepare 
for these events (the picture books Flood by Jackie French, Wombat Goes Walkabout by Michael 
Morpurgo and other texts, may be used as provocations). The focus will then move on to explore 
the big idea of “behaving responsibly” and what our behaviour can mean for the sustainability of 
environments and the living things within them. (The picture book The Tomorrow Book by Jackie 
French may be used as a provocation). How we can behave responsibly will be explored through: 
• how we treat living things and the environment 
• how we use resources responsibly 
• how we can make good choices when we buy things (e.g. reducing the use of plastics) 
• the rules and laws in place to help us act responsibly (e.g. plastic bag laws, litter laws, 

rules and laws in National Parks etc.) 
The focus may also include a look at other countries to investigate practices, ideas or 
innovations in how environments are cared for, for example wind power in European countries 
or the use of plants on city buildings in some Asian countries to “soak up” vehicle emissions. 

 
 

7/8 
 

Orange 

This will focus on the preservation of water and landscapes. This focus will investigate water, its 
importance, where it comes from and how it can be used responsibly and sustainably. The focus 
will also consider what happens if there isn’t enough water and why a sustainable approach to its 
use is so important (the film The Boy Who Harnessed The Wind or the book on which it’s based, 
by William Kamkwamba and Brian Mealer or exploring articles or vision of “fog nets” may be 
used as provocations). The focus will then include a look at landscapes and those that are 
affected by limited water, including desert and arid environments. The focus will also include 
looking at other societies, including those from the past and their approach to water and 
sustainability and what we may be able to learn from them. 
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9/10 

 
Blue 

This focus will investigate the sustainable use of land, with a focus on farmland. This will include 
looking at how our food is produced and how it’s done to ensure we have enough and that our 
food is safe to eat. Comparisons may be made with how food is produced in other countries and 
in the past, including the agricultural practices of First Australians (the texts Dark Emu and 
Young Dark Emu by Bruce Pascoe may be used as provocations). This focus may also involve 
speaking with farmers / producers or visiting farms to learn about the sustainability practices 
that are used and the environmental awareness that is necessary for sustainable farming, such 
as what farmers / producers do if the climate changes (e.g. what happens if there is too much 
rain or not enough rain in a year)? Students may create or work in a class / community garden 
and use some of the practices they have learnt. Students will also consider what they need to 
do on a daily basis to ensure they keep their food safe to eat. 
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CONNECTION 
About the Concept: This concept explores what it means to be connected to people or place. The idea of 
connection is used to investigate how people are connected, from family connections to connections we have 
with people in other countries. It is also used to explore connections we have to 
place, how we feel connected to special places, as well as the reasons why we live where we live. 

Essential Questions 
How is our family connected? 
What do we feel a connection to? 
Can we be connected to people who are different to us? 
How are places connected? 
Can people feel connected to a place? 

Learner 
Grouping 

Focus Overview 

 
 
 

1/2/3/4 
 

Green 

This focus will explore how we are connected to people and places, beginning with how the 
people in our family are connected, as well as considering other people we may feel a connection 
to, such as what it means to be a friend. Connection to place will be explored at different scales, 
such as finding our place, Tasmania, in relation to the rest of Australia and how the states and 
territories connect on a map to make up the whole of Australia. This will then move to connection 
at a smaller scale, considering the special places we feel a connection to (such as our home or 
places we like to visit) and how other people, groups or cultures can feel a connection to place. 
The focus may then draw the people-place connection together by communicating with another 
class in a different place, such as another part of Australia, as well as investigating other countries 
and learning of the similarities we have to their people’s lives, even though we may live in very 
different places. (The picture book Whoever You Are by Mem Fox may be used as a provocation). 

 
4/5/6 

 
Red 

The focus will look more closely at the lives of people in other countries and cultures, comparing 
and contrasting with ours and considering where we can find similarities and connection, despite 
our diversity. (The picture book Mirror by Jeannie Baker may be used as a provocation). Finding 
connection and similarities can help us treat people who may be different from us, with kindness 
and respect. This may also include exploring specific values such as Tolerance, Inclusion, Respect, 
Care and Compassion (Values for Australian Schooling) and how showing these can help us to 
connect with different people and act respectfully. 

 
7/8 

 
Orange 

This focus will investigate why we live where we live and the idea of “liveability”. This will include 
exploring why people choose to live in certain places and develop a connection to those places. 
The focus will then consider the question “What would be the ideal place to live?” This would 
involve creating a design or model of an ideal place / city / town, considering the features that 
would make it an ideal place to live, who would live there and how people should behave, 
including the rules and laws that should be in place. 

 
9/10 

 
Blue 

This focus will investigate the connections we have to other places, through our “stuff”. This will 
investigate “Made in…” and “Product of…” to discover where our goods, food or products come 
from. Some of these places will be explored in more detail, learning where the place is, the people 
who live there and who the people are that make our “stuff”. This will include finding similarities 
and differences with how we live and the lives of people in those other countries. Learning about 
life in other places can help us develop a sense of connection to the people who produce the many 
things we use every day. 
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POWER 
About the Concept: This concept focuses on the idea of what it means to have power or be in power 
and how power can be used in a positive way through a democracy. 

Essential Questions 
What is power? 
Should only one person be in power? 
How can power be used fairly? 
What’s a democracy? 

Learner 
Grouping 

Focus Overview 

1/2/3 
 

Green 

 

4/5/6 
 

Red 

 

7/8 
 

Orange 

 

 
9/10 

 
Blue 

This focus will look specifically at government, through the scenario of what would happen if 
students were in charge and could make important decisions. Parallels will be drawn between 
the roles in our government and creating similar roles in a “class government”. This will also 
involve investigating laws and the “class government” deciding on what “laws” there should be 
within the class or school and the appropriate consequences for breaking a “law”. This focus will 
encourage students to think, “We’re in charge, now what!?” and “What does it mean to have 
power?” This focus may be timed to coincide with Student Council elections. 
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SYSTEMS / CYCLES 
About the Concept: This concept has the scope to explore the range of systems or cycles that operate around us, 
from environmental systems and cycles, to body systems and economic systems. All systems have 
interdependent parts that rely on one another for the system to operate successfully and 
should something happen to any one of those parts, the system may break down. 

Essential Questions 
What’s a system? 
What does it mean to “work?” 
How does working help others as well as ourself? 

Learner 
Grouping 

Focus Overview 

1/2/3 
 

Green 

 

4/5/6 
 

Red 

 

 
7/8 

 
Orange 

This focus will investigate work, including who works, types of work and the interconnected 
system of…goods / service > user pays > income to produce and use more goods or services… 
This focus will look at who different workers are, what our own preferred work might be and 
what this job would provide for others. This focus may include practical learning in the form of 
students each having a “job” assigned to them, that contributes to the class or school in some 
way and earning a “wage” (in the form of tokens) that can then be exchanged for preferred 
“goods or services.” 

9/10 
 

Blue 
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Addendum 3: PLANNING DOCUMENTATION OVERVIEW 
What When Who Why How 

Year Plan End Term 
4 

Professional 
staff 

To provide a broad 
brush picture of the 
curriculum for the 
year 

Collaboratively and 
uploaded to shared 
drive by end of Term 4. 

Scope and 
Sequence 
[for Primary (Green), 
Secondary (Red & 
Orange) and Senior 
Secondary (Blue)]  

Pre-Term 1 Curriculum 
Coordinator 

To evidence a 
drilling down of the 
Year Plan showing 
curriculum coverage 
and progression 

Based on Year Plan 
and uploaded to 
shared drive before 
students return. 

Curriculum 
& 
Assessment 
Plan 

Pre-Term 1 Curriculum 
Co-ordinator 

To ensure and 
evidence 
appropriate 
curriculum coverage, 
progression and 
assessment 

Based on Scope and 
Sequence but now 
includes assessment 
information (dates and 
types) and uploaded to 
shared drive before 
students return. 

IEP Terms 1 & 
3 

Family, 
student, 
professional 
staff, dual-
enrolled 
school 

To set goals and 
guide differentiation 
for each individual 
student  

Using variety of 
assessment data, 
guided input and IEP 
reviews. Stored on 
shared drive. 

Learning 
Plans 

Ongoing Teachers To evidence a 
coherent, informed, 
approach to 
delivery, 
differentiation and 
teacher reflection 

Teachers fine-tune 
plans based on student 
need and success of 
programs. Stored on 
shared drive. 
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Addendum 4: PLANNING DOCUMENT 1 – YEAR OVERVIEW TEMPLATE 
 YEAR OVERVIEW  

 202___ / Term 1 Green/ Red/Orange/Blue Teacher ___________________________________  

 Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions  
□ English 
□ Mathematics 
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 

    

Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions 
□ English 
□ Mathematics  
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 
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 YEAR OVERVIEW  

 202___ / Term 2 Green/ Red/Orange/Blue Teacher ___________________________________  

 Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions  
□ English 
□ Mathematics 
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 

    

Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions 
□ English 
□ Mathematics  
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 
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 YEAR OVERVIEW  

 202___ / Term 3 Green/ Red/Orange/Blue Teacher ___________________________________  

 Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions  
□ English 
□ Mathematics 
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 

    

Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions 
□ English 
□ Mathematics  
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 
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 YEAR OVERVIEW  

 202___ / Term 4 Green/ Red/Orange/Blue Teacher ___________________________________  

 Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions  
□ English 
□ Mathematics 
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 

    

Learning Area/s Concept/Unit Unit Overview Essential Questions Incursions/Excursions 
□ English 
□ Mathematics  
□ Science 
□ Health and PE 

HASS 
□ History 
□ Geography 
□ Civics & Citizenship 
□ Economics & Business 

The Arts 
□ Visual Arts 
□ Music 
□ Drama 
□ Dance 
□ Media Arts 

Technologies 
□ Digital Technologies 
□ Design and Technologies 
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Addendum 5: PLANNING DOCUMENT 2 – PLAN Learning Design TEMPLATE 

P.L.A.N. Learning Design 
Year/ Term 
 

Class Learning Area/s Approx. duration 

Purpose 
What am I teaching & 
why? 
 
What’s the focus/ 
topic/ inquiry/ project? 
 
Why is this important? 

Focus/ Topic 
 
 
Conceptual Lens 

 
 

Purpose 

Learning 
What’s the essential 
knowledge/ 
understanding and 
skills I want all students 
to learn? 
 
What essential 
questions will be 
investigated? 

Content Descriptions 
 
 
 
Achievement Standards 
 
 
General Capabilities 
 
 
 
Cross-curricula Priorities 

 

Learning Goals 
 

Students will Know 
 
 
Students will 
Understand 
 
 
Students will be 
able to 

 
 

Essential 
Questions 
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Assessment 
How will I monitor 
what students have 
learnt? 
 
How will I assess how 
well they have learnt 
it? 
 
How will I use the 
information? 
 

Pre-Assessment 
 
 
 

Inclusion/ Differentiation 

Ongoing 
Assessment 

 
 

 
Inclusion/ 
Differentiation 

Final Assessment 
 
 
 
 

Inclusion/ 
Differentiation 

 
 

Navigation 
How will the learning 
be organised, 
structured and 
sequenced? 
 
What & how will I 
teach? 
 
How will I start? Then 
what? 

 

Lesson 
1 

Focus for Learning 
 
 
Learning Targets 
 
 
Essential Questions 
 
 
 

Inclusion/ Differentiation 

Lesson 
2 

Focus for Learning 
 
 
Learning Targets 
 
 
Essential Questions 
 
 
 

Inclusion/ Differentiation 
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Lesson 
3 

Focus for Learning 
 
 
Learning Targets 
 
 
Essential Questions 
 
 

Inclusion/ Differentiation 

Lesson 
4 

Focus for Learning 
 
 
Learning Targets 
 
 
Essential Questions 
 
 

Inclusion/ Differentiation 

Lesson 
5 

Focus for Learning 
 
 
Learning Targets 
 
 
Essential Questions 
 
 

Inclusion/ Differentiation 
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REFLECTIVE PRACTICE 
What worked well? What strategies, lessons, ideas, pedagogy, tasks etc. were particularly successful? 
 
 
 
 

What didn’t go to plan? What strategies, lessons, approaches, pedagogy etc. didn’t work as well? 
 
 
 
 

What did I do as an educator, that particularly made a difference? How did I make a positive impact on students’ learning?  
How have I improved my practice? 
 
 
 
 

When I reflect on this unit, what would I like to improve or do differently (e.g. in my planning, delivery, classroom 
management) that I can transfer to future teaching? 
 
 
 
 

What did other adults in the room think of the unit and its delivery? What did my students think?  
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Addendum 6: Scope and Sequence Documents 
 
A scope and sequence is a summary of what is to be taught, the sequence in which it will be taught and the syllabus outcomes that may be addressed in the 
intended learning. 
Scope and sequences are flexible and fluid documents. They provide a brief overview of the key concepts and ideas addressed in a learning and teaching 
program for an individual stage or year. 

Primary 
At Giant Steps Tasmania, a scope and sequence for primary years includes: 

• the scope of learning in relation to the syllabus outcomes to be addressed 
• the sequence of learning in relation to the syllabus outcomes to be addressed 
• duration of the learning 
• syllabus outcomes addressed through the learning and related outcomes (from other KLAs) if the teaching program is integrated 
• relevant information for particular learning areas or particular school requirements. 

 

Integrated English, History, Mathematics, Science and Technology: Sample Primary (Green Room) scope and sequence (see following 

pages)  

 

At all levels, the Year Overview and Learning Plans provide additional detail. 
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 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10 

Term 1 

 

1.5 hours 

per week 

Integrated unit – CHANGE 
Students investigate differences, similarities, changes and continuities by comparing and contrasting toys of their grandpare nts and parents with toys that they play 

with today. They participate in a design challenge to explore how toys move and what makes them move through air, in water or on the ground. S tudents also draw on 

their mathematical skills in order to gather and display data in a variety of ways, including through the use of lists, tally marks, tables and picture graphs. They 

communicate their findings and ideas using spoken language and AAC technologies and compose written texts, for example procedures and recounts, using digital 

technologies as appropriate.  

Outcomes  
History: HT1-1, HT1-4  Science and Technology: ST1-1VA, ST1-4WS, ST1-5WT, ST1-7PW, ST1-16P  English: EN1-1A, EN1-2A, EN1-3A, EN1-5A, EN1-9B 

Mathematics: MA1-17SP 

Term 2 

 

1.5 hours 

per week 

HISTORY – Changing families 
In this unit, students explore changes and continuities in past and 

present family life within the context of their own world. They 

investigate similarities and differences in family life, including 

structures and roles, by comparing the present with the past. Students 

engage in conversations and discussions about sources, such as 

objects and photographs from the past, to pose the question, ‘How do 

we know?’ 

Outcomes  
History: HT1-1, HT1-4 English: EN1-1A, EN1-4A, EN1-8B 

SCIENCE AND TECHNOLOGY – From Silence to Sound? 
Students use the findings of their investigation of sound and the properties of materials, to 

develop a plan for materials that could be used in a quiet space. Investigations are 

conducted through cooperative teamwork to encourage the development of group interaction 

skills. Groups communicate their findings to the class using drawings and digital technologies 

as appropriate.  

Outcomes  
Science and Technology: ST1-3VA, ST1-4WS, ST1-5WT, ST1-6PW, ST1-13MW, ST1-

14BE English: EN1-1A, EN1-2A, EN1-6B, EN1-12E 
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Term 3 

 

1.5 hours 

per week 

HISTORY – Then and now 
In this unit, students use a range of sources from the past in order 

to explore the passing of time, sequencing and the significance 

of the past, present and future. Students engage in conversations 

and discussions about days, holidays and events, and cultural 

differences in days celebrated by their families. Drawing on personal 

experience and feelings, they compose texts that describe and 

recount their favourite celebrated events. 

Outcomes  
History: HT1-1, HT1-4  

English: EN-1A, EN1-2A, EN1-3A, EN1-7B 

SCIENCE AND TECHNOLOGY – Water in my world 
Students explore ways that people use science in their daily lives to care for the Earth’s 

resources. They use a range of information sources and technologies to identify ways that 

they can be actively involved in caring for some common resources, including water, 

sustainably. In developing their understanding of the ways people use water in their daily 

lives, they gain an appreciation for water as a precious natural resource. Students draw on 

their mathematical skills to gather and display information related to investigations of water 

usage, in the form of graphs and tables. Shared reading and discussions incorporate a 

variety of imaginative and informative texts related to water. Drawing on topic knowledge, 

students compose a variety of texts.  

Outcomes  
Science and Technology: ST1-2VA, ST1-4WS, ST1-5WT, ST1-9ES, ST1-15I  

English: EN1-1A, EN1-2A, EN1-4A, EN1-5A, EN1-10C Mathematics: MA1-17SP 

Term 4 

 

1.5 hours 

per week 

Integrated unit – Playgrounds – past and present 
Through reading, viewing and responding to texts and examining photographic evidence, students explore past and present famil y life by investigating similarities and 

differences between their leisure activities and those of their parents and grandparents. They research, discuss and recount stories of fam ily and local history and 

draw on comprehension strategies to explore a range of sources about the past. Students investigate how the materials used and the designs of a range of places and 

spaces in their local environment are influenced by their purpose. They apply learning in mathematics to collect and record observations, to check and classify data, 

and to represent and interpret displays of data using lists and tables. Students communicate their observations, findings and ideas using oral and written language.  

Outcomes  
History: HT1-1, HT1-4 Science and Technology: ST1-1VA, ST1-4WS, ST1-5WT, ST1-13MW, ST1-14BE English: EN1-1A, EN1-2A, EN1-5A, EN1-11D 

Mathematics: MA1-17SP 
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Secondary  
 
At Giant Steps Tasmania, a scope and sequence for secondary years includes: 
 

▪ duration of each unit 
▪ syllabus outcomes included in each unit (these are commonly represented by outcomes codes) 
▪ any specific-subject requirements (for example, texts, research projects, involvement in artistic production) 

 
 

English: Sample Junior Secondary (Red Room) scope and sequence (see following pages)  

 

At all levels, the Year Overview and Learning Plans provide additional detail. 
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Term 1 Responding to literature Spelling Reading  

Unit/Topic Example text: Darius Bell and the Glitter Pool by Odo Hirsch  Weekly spelling focus  Guided/Modelled reading 

Duration Term 1 (1–10 weeks) Term 1 (1–10 weeks) Term 1 (1–10 weeks) 

Focus 

 

  

Through a variety of shared reading, writing, speaking and listening activities, students investigate effective 

techniques used by authors to engage readers. Analysing these techniques, students develop skills to apply 

these devices to their own writing. They compose imaginative texts such as descriptions and narratives. 

Language focuses will include complex sentences, quoted speech, noun groups, adjectives, idioms and 

apostrophes. 

• morphemic word families  

• better combinations 

• spelling rules 

• word origins  

• homophones 

• alphabetical order 

• specific skills and strategies 
for reading 

• comprehension strategies 
to build literal and inferred 
meaning 

Outcomes EN2-1A, EN2-3A, EN2-4A, EN2-8B, EN2-9B, EN2-10C; other: EN2-2A, EN2-5A, EN2-7B EN2-5A EN2-4A, EN2-8B, EN2-10C 

    

Term 2 Wordless picture book and film study Integrated PDHPE Spelling Reading 

Unit/Topic Pictures tell the story! Food glorious food 

Example text: World Food Alphabet by Chris 

Caldicott 

Weekly spelling focus  Guided/Modelled reading 

Duration Term 2 (5–6 weeks) Term 2 (3–4 weeks) Term 2 (1–10 weeks) Term 2 (1–10 weeks) 

Focus 

 

  

Through a variety of shared reading, writing, 

speaking and listening activities, students develop 

their understanding of how stories can be 

communicated using still and moving images. 

Through an in-depth study of a wordless picture 

book and an animated short film, they explore how 

visual narratives are constructed. They engage in 

interpretation of the settings, events, characters and 

themes expressed in texts. Students also 

experiment with digital tools and processes to 

compose their own multimodal texts and narratives. 

Through a variety of shared reading, writing, 

speaking and listening activities, students develop 

their understanding about healthy and nutritious 

eating habits. They investigate the influence of the 

media and advertising on healthy eating choices and 

create their own advertisement for healthy eating.  

• morphemic word families  

• letter combinations 

• spelling rules 

• word origins  

alphabetical order 

• specific skills and strategies 
for reading comprehension 
strategies to build literal and 
inferred meaning 
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Outcomes EN2-3A, EN2-8B, EN2-10C, EN2-11D, EN2-12E; 

other: EN2-2A 

EN2-1A, EN2-4A, COS2.1, INS2.3, ALS2.6 EN2-5A EN2-4A, EN2-8B, EN2-10C 

    

Term 3 Persuasive techniques Spelling Reading  

Unit/Topic Convince me! I don’t believe it!  Weekly spelling focus  Guided/Modelled reading 

Duration Term 3 (1–10 weeks) Term 3 (1–10 weeks) Term 3 (1–10 weeks) 

Focus Through shared reading, writing, speaking and listening activities, students study persuasive techniques. 

They analyse and compose a range of persuasive texts, including advertisements, arguments, persuasive 

letters, expositions and discussions. They plan and rehearse simple oral texts, including presentations using 

AAC devices as appropriate, for a variety of audiences and purposes.  

• morphemic word families  

• letter combinations 

• spelling rules 

• word origins 

  

• specific skills and strategies 
for reading 

comprehension strategies 

to build literal and inferred 

meaning 

Outcomes EN2-3A, EN2-5A, EN2-6B, EN2-7B, EN2-10C; other: EN2-1A, EN2-2A, EN2-4A, EN2-8B, EN2-9B, EN2-

11D 

EN2-5A EN2-4A, EN2-8B, EN2-10C 

    

Term 4 Informative texts and source analysis Spelling Reading  

Unit/Topic Did you know? Weekly spelling focus  Guided/Modelled reading 

Duration Term 4 (1–10 weeks) Term 4 (1–10 weeks) Term 4 (1–10 weeks) 

Focus In this unit, students engage in reading, writing and discussion about celebrations and commemorations in 

Australia and around the world. They engage in shared reading of Dreaming stories, with a focus on 

meaning and comprehension. Students develop their research skills to locate information and compose a 

range of informative texts, including information reports about global celebrations and commemorations and 

those of major world religions. They analyse a range of sources and visual texts, including maps and 

photographs, in order to investigate the past. 

• morphemic word families  

• letter combinations 

• spelling rules 

• word origins 

homophones 

• specific skills and strategies 
for reading 

comprehension strategies 

to build literal and inferred 

meaning 

Outcomes EN2-1A, EN2-3A, EN2-8B; other: EN2-2A, EN2-4A, EN2-5A, EN2-6B, EN2-7B, EN2-9B, EN2-10C EN2-5A EN2-4A, EN2-8B, EN2-10C 

Formatted: Indent: Left:  0 cm, Hanging:  0.31 cm, Line
spacing:  single, Bulleted + Level: 1 + Aligned at:  0 cm + Tab
after:  1 cm + Indent at:  1 cm, Tab stops:  0.31 cm, List tab +
Not at  1 cm +  1.27 cm, Position: Horizontal: Left, Relative to:
Margin, Vertical:  5.55 cm, Relative to: Page, Horizontal:  0.32
cm, Wrap Around
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Senior Secondary (Blue Room) 
 
At Giant Steps Tasmania, a scope and sequence for senior secondary years (Years 11 and 12) who are taking the Preliminary to Level 1 TASC qualification 
includes:  

▪ the title of the unit  
▪ the time over which the courses will be taught (the scope)  
▪ the particular order in which the skills and knowledge will be presented (the sequence) 
▪ the criteria which will be assessed .  

 
At all levels, the Year Overview and Learning Plans provide additional detail. 

 
Arts: Preliminary to Level 1 

Stage 1: PRA005119 

Stage 2: PRA005219 

Stage 3: PRA005319 

Stage 4: PRA0054
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Term 1 

Term 2 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1 Visual Art: Art Show 
Project 
 
Key 
C1 = Communicate 
through Artistic Practice 
C2 = Present & Perform 
artworks to an audience 
C3 = Respond to own and 
others’ artwork 
 

Viewing artwork on line and in galleries 
Considering different materials used to create visual artwork 

Exposure to Art C3 

2 Exploring work of a particular artist 
Exploring a particular type of visual art 
 

Exploring Art C3 

3 Considering how colour, composition, line (etc.) affects feelings and emotion Responding to Art C1, C3 

4 Working with artist (e.g. ceramicist) 
Charting process of producing a particular type of art  

Experiencing Art C1, C3 

5 Taking part in creative process (planning, drafting, executing) Creating Art C1, C2 

6 

7 Viewing and giving feedback on others’ work 
Improving artwork as a result of feedback 

Crafting Art C1, C2, C3 

8 

9 Preparing artwork for presentation 
Taking part in Art Show 

Presenting Art C1, C2, C3 
 10 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Media Arts: Focus on Ability 
Competition entry 
 
Key 
C1 = Communicate through 
Artistic Practice 
C2 = Present & Perform 
artworks to an audience 
C3 = Respond to own and 
others’ artwork 
 

Viewing previous year’s competition entries and winners Exposure to Art C3 

2 Exploring different elements of a video 
 

Exploring Art C3 

3 Considering how sound, lighting (etc.) affects feelings and emotion 
 

Responding to Art C1, C3 

4 Taking part in creative process (planning, drafting) Experiencing Art C1, C3 

5 Taking part in creative process (planning, drafting, executing) Creating Art 
 

C1, C2, C3 

6 Finalising script, including stage directions and technical requirements 

7 Rehearsing, viewing and giving feedback on others’ work Crafting Art 
 

C1, C2, C3 

8 Improving video as a result of feedback 

9 Preparing video for submission to competition 
Taking part in Focus on Ability Competition 

Presenting Art C1, C2, C3 

10 
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Term 3 

 

Term 4 

 

 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Drama: End of Term 
Drama Production 
 
Key 
C1 = Communicate 
through Artistic Practice 
C2 = Present & Perform 
artworks to an audience 
C3 = Respond to own 
and others’ artwork 
 

Viewing different kinds of short dramatic productions Exposure to Art C3 

2 Exploring elements of character, plot, setting Exploring Art C3 

3 Considering how character (including costume & make-up), plot and setting affects feelings 
and emotions 

Responding to Art C1, C3 

4 Working with adults to turn short story/ poem into a piece of drama Experiencing Art C1, C3 

5 Taking part in creative process (planning, drafting) Creating Art 
 

C1, C2, C3 

6 Taking part in creative process (planning, drafting, executing) 

7 Finalising script Crafting Art 
 

C1, C2, C3 

8 Rehearsing, viewing and giving feedback on others’ performance 

9 Improving drama as a result of feedback Presenting Art C1, C2, C3 

10 Taking part in end of term drama production 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1 Dance: Dance 
Production for end 
of year concert 

Viewing different kinds of dance and movement productions Exposure to Art C3 

2 Exploring elements of music and movement Exploring Art C3 

3 Considering how movement expresses emotion and creates emotion in an audience  Responding to Art C1, C3 

4 Working with movement specialists to turn a feeling/ emotion/ song into a piece of dance Experiencing Art C1, C3 

5 Taking part in creative process (planning) 
Taking part in creative process (costume & make-up design) 
Taking part in creative process (practising, executing) 

Creating Art 
 

C1, C2, C3 
 6 

7 

8 Rehearsing, viewing and giving feedback on others’ performance 
Improving dance as a result of feedback 

Crafting Art 
 

 
C1, C2, C3 9 

10 Taking part in end of year dance production Presenting Art C1, C2, C3 
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English: Preliminary to Level 1 

Stage 1: PRE005119 
Stage 2: PRE005219 
Stage 3: PRE005319 
Stage 4: PRE005419 
 
Term 1 
 

 
 
 
 
 
 
 
 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Telling Stories 
 
Key 
C1: Use language 
to express and 
develop ideas 
C2: Respond to 
texts 
C3: Interpret and 
use language to 
communicate 

Encounter texts Language, Literature and Literacy Strands 
Through classroom and therapeutic activities, 
students will have opportunities to e.g.: 

• recognise that text can be attached to 
images; and that people pause when 
talking/communicating 

• recognise and attend to text on the 
screen 

• know that an object has a name 

• recognise an object when named, 
signed or shown in an image 

C1, C3 

2 

3 React to texts C1, C2 

4 Respond to texts  
 

C1, C2, C3 

5 

6 Explore texts C1, C3 

7 Create similar texts, utilising and extending literacy skills 

8 Create similar texts, utilising and extending literacy skills 
 

C1, C3 

9  

10 Craft their text (e.g correct, extend, edit for effect) C1, C3 
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Term 2 * The focus of this term supports and builds on skills being learnt in the Arts course 

  
Term 3  *The focus of this term supports and builds on skills being learnt in the Arts course 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Film* 
 
Key 
C1: Use language 
to express and 
develop ideas 
C2: Respond to 
texts 
C3: Interpret and 
use language to 
communicate 
 

Encounter texts Language, Literature and Literacy Strands 
Through classroom and therapeutic activities, 
students will have opportunities to e.g.: 

• recognise that text can be attached to 
images; and that people pause when 
talking/communicating 

• recognise and attend to on the screen 

• know that an object has a name 

• recognise an object when named, 
signed or shown in an image 

• recognise familiar objects and images  

C1, C3 

2 

3 React to texts C1, C2 

4 Respond to texts  
 

C1, C2, C3 

5 

6 Explore texts C1, C3 

7 

8 Create similar texts, utilising and extending literacy skills C1, C3 

9 

10 Craft their text (e.g correct, extend, edit for effect) C1, C3 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Non-Fiction texts 
 
Key 
C1: Use language 
to express and 
develop ideas 
C2: Respond to 
texts 
C3: Interpret and 
use language to 
communicate 

Encounter texts Language, Literature and Literacy Strands 
Through classroom and therapeutic activities, students will 
have opportunities to e.g.: 

• communicate basic wants 

• recognise different sounds and words and their 
connection to objects and people 

• connecting sounds and words and matching them to 
objects 

• explore the concept of difference through matching 
letters, images, shapes and familiar word 

C1, C3 

2 

3 React to texts C1, C2 

4 Respond to texts  C1, C2, C3 

5 

6 Explore texts C1, C3 

7 

8 Create similar texts, utilising and extending 
literacy skills 

C1, C3 

9 

10 Craft their text (e.g correct, extend, edit for 
effect) 

C1, C3 
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Term 4 *The focus of this term supports and builds on skills being learnt in the Arts course 

 

 

 

 

 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Drama* 
 
Key 
C1: Use language 
to express and 
develop ideas 
C2: Respond to 
texts 
C3: Interpret and 
use language to 
communicate 

Encounter texts Language, Literature and Literacy Strands 
Through classroom and therapeutic activities, students will 
have opportunities to e.g.: 

• recognise an object when named, signed or shown in 
an image 

• recognise familiar objects and images in stories and 
informative texts 

• recognise the connection between words, images, 
sounds and everyday objects 

• communicate basic wants 

C1, C3 

React to texts C1, C2 

Respond to texts  C1, C2, C3 

Explore texts C1, C3 

Create similar texts, utilising and extending 
literacy skills 

C1, C3 

Craft their text (e.g correct, extend, edit for 
effect) 

C1, C3 



 
 

 

43 
 
 

Health & Physical Education: Preliminary to Level 1 

Stage 1: PRL005119 
Stage 2: PRL005219 
Stage 3: PRL005319 
Stage 4: PRL005419 
 

Term 1 

 

 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1 Food & Nutrition 
 
Key 
C3: recognise the 
benefits of being 
healthy, safe and 
active 
C4: communicate 
and interact for 
health and well-
being 

Activities will address the following: 

• Food groups 

• Calorie, Vitamin & Hydration 
needs 

• Serving sizes 

• Food labelling 

• Menu planning 

• Food shopping 

• Food storage 

• Food preparation 

• Food service 

Through classroom and community activities, students will 
have opportunities to: 

• identify self (self-awareness) 

• react to significant people 

• react to people and sensory experiences 

• use facial expressions to indicate an emotion and 
demonstrate preference 

• experience health and safety actions 

• engage in physical activities (e.g. growing, cutting, 
chopping, cooking) 

C3, C4 

2 

3 

4 

 

5 

6 

7 

8 

9 

10 
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Term 2 

 

 
 
 
 
 
 
 
 
 

Week  Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1-10 
 

Safety 
 
Key 
C3: recognise the 
benefits of being 
healthy, safe and active 
C4: communicate and 
interact for health and 
well-being 
 

Activities will address the following: 

• Safe people in the community 

• Road safety 

• Personal safety 

• Recognising warning signage 

• Identifying hazards 

• Using equipment safely at school 

• Participating in a fire drill/ evacuation safely 

• Following instructions 

• Using equipment safely at home 

• Using gardening equipment safely 

• Expressing when feeling unsafe 

• Knowing what to do when feeling unsafe 

• Participating in SoSafe activities 

Through classroom, specialist and community 
activities, students will have opportunities to: 

• identify self (self-awareness) 

• react to significant people 

• react to people and sensory experiences 

• use facial expressions to indicate an 
emotion and demonstrate preference 

• experience health and safety actions 

• cooperate when experiencing physical 
activities and movement 

• engage in physical activities 

C3, C4 
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Term 3 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 Games & Sport 
 
Key 
 
C1: use movement skills and 
learn through movement    
C2: recognise physical and 
emotional development 
C3: recognise the benefits of 
being healthy, safe and 
active            
 C4: communicate and 
interact for health and well-
being 
 

Activities will address the following: 

• Preparing for a sporting activity (e.g. 
clothes, equipment, warm-up) 

• Safety considerations 

• Rules 

• Teamwork & Communication 

• Participating in a game or sport 

• Self-regulation 

• Winning & Losing 

• Giving and accepting feedback 

• Cool down, packing away, personal 
hygiene 

• Participating in an activity with 
another school/ organisation 

The games/ sports students have access to 
are: 

• LegoClub 

• Swimming 

• Cycling 

• Yoga 

• Soccer 

• Cricket 

• Basketball 

Through classroom, specialist, therapeutic and community 
activities, students will have opportunities to: 

• react to significant people 

• react to people and sensory experiences 

• use facial expressions to indicate an emotion and 
demonstrate preference 

• experience health and safety actions 

• experience physical activities 

• experience their body being moved through a variety 
of positions and locations 

• experience a variety of physical and structured leisure 
activities 

• experience regular physical activities and begin to 
develop an awareness of how different parts of the 
body move 

• experience their body moving in relation to effort, 
space, objects and people 

• cooperate when experiencing physical activities and 
movement 

• experience body movement and demonstrate some 
basic movements 

• engage in physical activities 

C1, C2, C3, C4 
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Term 4  * This unit supports and builds on the Arts unit of Dance.  

 

 

 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Fundamental 
Movement Skills/ 
Rhythmic and 
Expressive 
Movement 
Activities* 
 
 
Key 
 
C1: use movement 
skills and learn 
through 
movement    
C2: recognise 
physical and 
emotional 
development 
 

Activities will address the 
following: 

• Preparing for movement 
activity (e.g. clothes, 
warm-up) 

• Expressing opinion (likes/ 
dislikes) 

• Following instructions 

• Using listening skills 

• Teamwork & 
Communication 

• Self-regulation 

• Giving and accepting 
feedback 

• Cool down, personal 
hygiene 

 

Through classroom, specialist and therapeutic activities, students will 
have opportunities to: 

• react to significant people 

• react to people and sensory experiences 

• use facial expressions to indicate an emotion and demonstrate 
preference 

• experience health and safety actions 

• experience physical activities 

• experience their body being moved through a variety of 
positions and locations 

• experience a variety of physical and structured leisure 
activities 

• experience regular physical activities and begin to develop an 
awareness of how different parts of the body move 

• experience their body moving in relation to effort, space, 
objects and people 

• cooperate when experiencing physical activities and 
movement 

• experience body movement and demonstrate some basic 
movements 

• engage in physical activities 

C1,  C2 



 
 

 

 47 

 

Humanities and Social Sciences: Preliminary to Level 1 

Stage 1: PRH005119 
Stage 2: PRH005219 
Stage 3: PRH005319 
Stage 4: PRH005419 

 

Term 1 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1-10 
 

Myself  
 
Key 
C1: identify 
personal and 
community 
histories 
C5: use basic social 
rules 

Activities will address the following: 

• Who I am 

• What I look like 

• What I like 

• What I am like 

• Key people in my life 

• Key events in my life 

• Objects that are important to me 

Through classroom activities, students will have opportunities to 
address the following strands according to their ability and need:  
Strand 1 Knowledge & Understanding 
Strand 2 Humanities & Social Sciences Skills 
Strand 3 Personal & Social Capability 

C1, C5 
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Term 2 

 

 

 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1-10 
 

Myself & My Community 
 
Key 
C1: identify personal and 
community histories 
C2: use historical skills 
C3: identify the location, 
features and purposes of places 
C5: use basic social rules 

Activities will address the following: 

• My home 
o Place 
o Important People 
o Important features 
o The rules we live by 
o Timeline 

• My school 
o Place 
o Important People 
o Important features 
o The rules we live by 
o Rainfall & Temperature 
o Timeline 

Through classroom, specialist and therapeutic 
activities, students will have opportunities to 
address the following strands according to their 
ability and need:  
Strand 1 Knowledge & Understanding 
Strand 2 Humanities & Social Sciences Skills 
Strand 3 Personal & Social Capability 
 

C1, C2, C3, C5 
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Term 3 

 

 

 

 

 

 
 

 

Term 4 

 

Week  Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1 Myself & My Country 
 
Key 
C1: identify personal and 
community histories 
C2: use historical skills 
C3: identify the location, 
features and purposes of 
places 
C4: use geographical skills 
 

Activities will address the 
following: 

• My country 
o Place 
o Geographical 

features 
o Climate 
o Important 

People 
o Timeline 
o Stories 

Through classroom, specialist and therapeutic activities, 
students will have opportunities to address the following 
strands according to their ability and need:  
Strand 1 Knowledge & Understanding 
Strand 2 Humanities & Social Sciences Skills 
Strand 3 Personal & Social Capability 
 

C1, C2, C3, 
C4 2 

3 

4 

5 

6 

7 

8 

9 
10 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 Another Place 
 
Key 
C1: identify personal and 
community histories 
C2: use historical skills 
C3: identify the location, 
features and purposes of places 
C4: use geographical skills 
C5: use basic social rules 
 

Students will undertake a mini 
project about another country 
addressing the following: 

o Place 
o Geographical 

features 
o Climate 
o Important 

People 
o Timeline 
o Stories 

Through classroom, specialist and therapeutic activities, 
students will have opportunities to address the following 
strands according to their ability and need:  
Strand 1 Knowledge & Understanding 
Strand 2 Humanities & Social Sciences Skills 
Strand 3 Personal & Social Capability 
 

C1, C2, C3, C4 
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Maths: Preliminary to Level 1 
 
Stage 1: PRM005119 
Stage 2: PRM005219 
Stage 3: PRM005319 
Stage 4: PRHM05419 
 
Term 1 

 

*Shopping activities build on and support the skills students learn in Health & Physical Education 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Number and 
Algebra 
 
Key 

C1: Identify 
whole number 
and apply 
fundamental 
number skills 
C2: Use units of 
measurement 
 

Counting and grouping objects and people 
in classroom environment and community 
Telling the time to use timetables and plan 
events 
Pizza Party sharing 
Money 
Going shopping (role play and in the 
community) 

• matching number symbols, names and quantities  

• involvement in songs, games and stories that involve 
counting and/or making groups 

• grouping and ordering sets of physical objects  

• using terms such as ‘more’, ‘same’ or ‘less’ 

• indicating choice for one object over another 

• objects being added to or taken away from a group 

• the concepts of ‘more’ and ‘less’ 

• sharing 

• coins and notes 
money being exchanged for goods* 

C1, C2 
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Term 2 

*Cookery activities build on and support the skills students learn in Health & Physical Education 

Term 3 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Measurement & 
Geometry 
 
Key 
C2: Use units of 
measurement 
C3: Use spatial 
awareness to 
describe position, 
location and shape 

Making and using a simple weather station 
Choosing the best  container for the job 
Weighing and measuring for cookery* 
Route planning 
Making a container to protect an egg 
Shape changing 

• exploring changing shapes and objects  

• temperature changes  

• an object’s attributes  (e.g. weight, length or capacity  

• deciding which container might hold more water/sand 
etc.  

• choosing a container for a particular use 

• 2D and 3D shapes 

• using simple measuring equipment   

• describing a possible route to get from one point to 
another 

C2, C3 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Statistics and Probability 
 
Key 
 
C1: Identify whole 
number and apply 
fundamental number 
skills 
C2: Use units of 
measurement 
C4: Collect, represent 
and interpret statistical 
information 

Grouping objects in different ways 
according to different attributes 
Taking part in a survey 
Using a tally sheet 
Representing data in various ways 
Using information in graphs and 
charts 
 

• the collection, sorting and display of information and 
data   

• the matching of objects with familiar events in practical 
situations (e.g. recognising connection between own bag 
and lunchtime, paint and brushes with art class)  

• experiencing people's choices being organised into a 
simple display  

• conversations about the likelihood of relevant events  

• experiencing adults making meaning from statistical 
information (e.g. it looks like it will rain tomorrow).  

• sorting data responses into groups (e.g. sorting photos of 
students according to information obtained from a 
survey) 

C1, C2, C4 
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Term 4 

 

This mini project supports and builds on skills students learn in Humanities & Social Sciences 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Maths Project: 
Treasure! 
 
Key 
 
C1: Identify whole 
number and apply 
fundamental 
number skills 
C2: Use units of 
measurement 
C3: Use spatial 
awareness to 
describe position, 
location and shape 
C4: Collect, 
represent and 
interpret statistical 
information 
 

Following maps and plans 
Counting songs and games about pirates 
Calculating distance travelled 
Presenting data about pirate crew 
Using weather data about Treasure Island 
Grouping and organising the treasure 

The project allows for the combination of the various Maths 
skills and knowledge. 

C1, C2, C3, C4 
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Science: Preliminary to Level 1 
 
Stage 1: PRS005119 
Stage 2: PRS005219 
Stage 3: PRS005319 
Stage 4: PRS005419 
 

Term 1 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Natural & Unnatural Disasters 
 
Key 
C1: Identify and organise by 
properties and behaviour 
C2: Use equipment and 
inquire into the world 
C3: Complete tasks and 
communicate ideas and 
observations 
 

Making a volcano (e.g. with Coca-Cola and Mintos) 
Making plates collide - earthquakes and tidal waves 
Fatbergs and Plastic bags 
 

Earth & Space Science 
The three science strands are covered in 
this unit: 

• Science as human endeavour 

• Science understanding 

• Inquiry skills 

C1, C2, C3 
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Term 2 

 

 

 

 

 

 

 

Term 3 

 

Week 
No 

Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1-10 
 

Growing 
 
Key 
C1: Identify and organise by 
properties and behaviour 
C2: Use equipment and inquire 
into the world 
C3: Complete tasks and 
communicate ideas and 
observations 
 

How do we know something is 
alive? 
Growing a bean 
Nurturing 
Observing and charting 
development 
What can we do with it? 
 

Biological Science 
The three science strands are covered in this unit: 

• Science as human endeavour 

• Science understanding 

• Inquiry skills 

C1, C2, C3 

Week  Unit/ Topic Activities Content Addressed Criteria Assessed 

1-10 
 

Feel the Force 
 
Key 
C1: Identify and organise by properties and 
behaviour 
C2: Use equipment and inquire into the 
world 
C3: Complete tasks and communicate ideas 
and observations 
 

Finding out what happens when things 
heat up? 
Finding out what happens when things 
cool down? 
Understanding why things fall to the 
ground when you drop them? 

Physical Science 
The three science strands are covered in 
this unit: 

• Science as human endeavour 

• Science understanding 

• Inquiry skills 

C1, C2, C3 
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Term 4 

 

 

 

 

 

 

 

 

 

Week  Unit/ Topic Activities Content Addressed Criteria 
Assessed 

1-10 
 

Is it magic? 
 
Key 
 
C1: Identify and organise by properties 
and behaviour 
C2: Use equipment and inquire into the 
world 
C3: Complete tasks and communicate 
ideas and observations 
 

Mixing it Up (colours, salts etc.) 
Dissolving - where does it go? 
Evaporation - where has it gone?  
Why is oxygen important? 

Chemical Science 
The three science strands are covered in this 
unit: 

• Science as human endeavour 

• Science understanding 

• Inquiry skills 

C1, C2, C3 
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Addendum 7: THE ASSESSMENT PICTURE 

Giant Steps Tasmania monitors and assesses students’ progress and learning in relation to their IEPs 
(Individual Education Plans) and in relation to the units and focus concepts within the class. While the 
IEP and the focus concepts may have a different purposes, students’ learning should transfer between 
each. Assessment in one, should also assist with teaching and learning in the other.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

IEP 

֍ Assessment of SMART (Specific, Measurable, Achievable, Relevant 

and Time-bound) goals 

֍ Formative assessment of progress towards goals against the 

identified evidence (success criteria) documented in the IEP 

• Is the student “on track” to achieve the goal in the time frame? 

• What further teaching and practise is needed to ensure the 

student can successfully demonstrate the goal in the identified 

time? 

֍ Summative assessment of performance of the goal against the 

predetermined evidence. 

• Can the student successfully demonstrate the skills / 

behaviours of the goal? 

• Has the student successfully demonstrated the goal on multiple 

occasions in different contexts? 

• Is the identified evidence (success criteria) evident in the 

student’s performance? 

֍ Assessment of the Learning Goals for the unit / focus concept. 

֍ Assessment of the relevant parts of the Achievement Standard/s 

related to the focus concept. 

֍ Formative assessment of students’ progress using the planned 

tasks and tools during the sequence of teaching and learning. 

• How is students’ learning progressing? 

• Are they successfully learning the identified knowledge, 

understanding and skills? 

• Are students “on track” to successfully demonstrate the 

learning goals? 

֍ Summative assessment of students’ learning against the learning 

goals, using the planned assessment tasks and tools.  

• Has the student achieved the learning goals? 

• Is there clear evidence of the student’s achievement of the 

intended knowledge, understanding and skills? 

• Has the student successfully completed the planned 

summative assessments/s? 

Opportunities for 

applying and assessing 

learning in context 

Learning Plan 
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Addendum 8: THE REPORTING CYCLE AT GIANT STEPS 
TASMANIA 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Student 
Learning & 

Progress

FEBRUARY

IEPs written, 
discussed with 

parents and finalised

JULY

Mid-year reports sent to 
parent/carer. IEPs 

reviewed, discussed 
with parents and 

revised

DECEMBER

Progress against IEPs 
reported in writing to 

parents 

JANUARY

Parents feedback 
to school to 

support following 
year's IEP

AUGUST 
Census and 

NCCD 
reporting to 
Government 

MAY 
Report to AGM 

includes student 
progress data from 

previous year 
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Addendum 9: REPORTING TO PARENTS/ CARERS: The process 

1. During the Admissions Procedure, at the start of the academic year and during the IEP Review 
process parents/ carers provide input into the IEP and discuss the student’s support needs and 
aspirations. 

2. After a new student has been at the school for 1 month, the class teacher will send the Student’s 
SMART (Specific, Measurable, Achievable, Relevant and Time-bound) goals and strategies to the 
parent/ carer. There is a section on the form giving advice as to what the parent/ carer can do to 
support achievement of the goals. There is a general comment about how the student is settling in. 

3. In February (for March) and in June (for July) information goes out to parents/ carers indicating 
when they can book an appointment to attend family/staff meetings (these could take place at 
Devonport, Launceston, in-school or remotely). The expectation is that ALL parent/ carers will attend 
a meeting at one of the venues. 

4. In March and July, at the family/ staff meetings, the IEPs are used as the basis of discussion with 
parents/ carers. Parent/ carer (and student if possible) comments can be added and a copy of the 
IEP given to the parent/ carer.   

5. Non-attendance at the Family/ Staff Meeting is followed up by the Admin Assistant and it is then 
the family member’s responsibility to make an appointment for an in-school visit.  

6. A mid-year report is sent to parents/ carers. Medication information is also updated mid-year. 

7. Between March and July and August and December there is regular informal contact between 
staff and families via Communication Books, phone messages , the Storypark App. etc. 

8. In December (at least 10 days before the end of term) an End of Year Report is sent by post to 
families. What is being reported is progress against IEPs and Learning Plans.   

9. There is a final sheet which parents/ carers are asked to return in February, indicating they have 
read the Report with space for questions/ comments and giving an update on the student over 
summer holiday (e.g. key trips/ outings, changes to family situation, differences in student 
behaviour/ skills). There is also a form for the updating of Medical Information, Contact Information 
and Consents. A returning student’s enrolment for the coming year is dependent on the return of 
this form. 

10. Any non-returns are followed up by the Admin Assistant prior to the start of the school year. 
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Addendum 10: A GUIDE TO WRITING STUDENT REPORTS 

A report is a means of communicating student learning and progress to families / carers. 

A report isn’t an essay or an academic paper so be mindful of the audience. 
 

Use Evidence 

The rating we give must be supported by evidence. 

The rating at the end of the year doesn’t have to match the mid-year rating, if the student hasn’t 
maintained that level of learning / understanding / performance. 

If a question is asked about a rating, we must be able to show or describe the evidence that explains 
the decision we made. 

• Work samples 

• Anecdotal notes 

• Photo / video 

• Other documentation (e.g. Incident Reports) 

The rating can’t be based on what we think or want, it has to be based on what we know from the 
evidence we have. 
 

Use Language Appropriate for the Audience 

Make comments easy to understand. 

Avoid “teacher speak”, curriculum language, acronyms, abbreviations and jargon. 

Don’t copy and paste content from the curriculum to describe what a student has done or learnt. 
The audience for the curriculum is teachers and the language isn’t parent friendly. The same thing 
applies for Early Numeracy Interview results. Don’t simply copy and paste results from the ENI data, 
as it is not in parent friendly language. 

What we may take for granted as language to describe skills or learning, isn’t as easy to understand 
for non-educators. 

Our aim is reader understanding, not professional terminology. 

• Counting with 1:1 correspondence 

• Blending and segmenting CVC, CCVC, CVCC words 

• Growth mindset 

• Mind map 

• SRC 

We want the report to make sense to families, but also avoid language that’s too colloquial, informal 
or vague. 

• “Mary is not yet using proper sentences in her writing.” 

• “Mary isn’t confident when you ask her to read aloud.” 

• “Mary can become angry when she’s told off.” 
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The language we use should be professional, but clear, straight-forward and easy for non-teachers / 
therapists to understand.  

Keep comments as concise as possible. “Padding” sentences often doesn’t add information and can 
obscure the important message. 

“Mary maintains a sufficient level of focus for the entire duration of group activities.”  

“Mary remains focused during our group activities.”  
 

Also, be careful about simply naming a program, tool or resource that’s being used (Magic 100 
Words, Blanks etc.) because these won’t necessarily mean anything to a parent. Instead, describe 
what that tool / program / resource is focusing on. For example, instead of “can read most of the 
Magic 100 Words” this could be, “can read most of the hundred most common words”.  

The Report Should Be Personal 

Ensure names are spelt correctly on the report front cover page and in report comments. The 
student’s first given name should be used in report comments, not nicknames.  

Do not copy and paste comments across reports. This can lead to a report that’s impersonal, has 
incorrect names and incorrect gender. It will also replicate errors, if the original comment has 
mistakes they are then pasted over and over again! 

The report should be positive, but also needs to be honest. Each report should be an accurate 
“story” of one student’s learning and progress. Make sure the story is a true reflection of the 
student, so that the reader isn’t misled in any way.  

The comments we make should match the rating the student has been given. There shouldn’t be a 
mismatch between the description of the student and the rating that’s been given (if the rating is 
very good progress, stick to using that language throughout the comments). 

Include specific examples where possible to provide a “word picture” of a student’s successes or 
challenges. 

Suggestions for supporting a student at home should be very specific and clear, so a parent knows 
exactly what to do. Try not to be too broad or vague (“read books”, “talk about thoughts and 
feelings”), instead give clear suggestions (“Try to read to Mary, with Mary or listen to Mary read to 
you, once a day, every day.” “Each day ask Mary, ‘How are you feeling now? How did you feel at 
school today?’) 

 

Proof Read…Proof Read…Proof Read! 

Before the report goes on to a second audience (beyond the writer), it should be as error free as 
possible. Common mistakes include: 

• Spelling errors – practice / practise is a really common one! (also make sure that the 
Language setting on the computer shows English (Australia) rather than English (U.S.)) 

• Grammatical errors (“Skills in this area is developing.” “…is extending on her ability to…”) 

• Incomplete sentences 

• Words missing in sentences 

• Words repeated in sentences (“Mary has has been improving…”) 
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• Tense changing throughout a single comment 

• Typos 

• More than one font throughout a report 

After writing a draft report, always go back and read through to check for errors or anything that 
doesn’t quite make sense. Then read it again! Having a buddy “sub-editor” can help, before the 
report is considered done and ready for a final audience. 

REPORT WRITING CHECKLIST YES NO 

The report is written in size 11 Arial font   

The language is clear and concise without excess “padding.”   

The report is free from jargon, acronyms or abbreviations that may not be 
understood by the reader 

  

The report is free of spelling errors   

The report is free of grammatical errors   

The report is typo free   

The comments reflect the rating that’s been given   

Comments are not copied and repeated across reports   

The report is free of colloquialisms   

The report includes some specific examples of a student’s achievements or 
challenges 

  

Suggestions for home are specific and descriptive   

 

 

Addenda 11 & 12 Mid-Year and End Year Report Templates can be 

found on the pages that follow. 
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202__ MID-YEAR REPORT 

 

[Student Name] 
The purpose of the mid-year report is to communicate the progress and achievements made 

by students in the first half of the school year. 

The report provides information on two key aspects of students’ learning. 

1. The progress made in relation to each individual goal on a student’s Individual Education 

Plan (IEP). 

2. The learning the student has undertaken in other areas of the curriculum, through 

integrated and differentiated classroom units. 

The following 5-point scale is used to indicate progress and achievement and is 

shown as a rating on the report. 

 

OP 
Outstanding Progress (the student has shown achievement and outstanding progress in all areas of 

learning and has gone beyond what was expected) 

VP Very Good Progress (the student has shown achievement and very good progress in all areas of learning) 

P Progress (the student has shown achievement and progress in all areas of learning) 

SP Some Progress (the student has shown some achievement and progress in some areas of learning) 

NP No Progress Yet (the student is not yet showing progress in their learning) 

The rating on your child’s report reflects achievement in their learned curriculum, incorporating the adjustments, accommodations or 
differentiation necessary to support your child in their learning. If you would like to know how your child’s progress aligns with Australian 
Curriculum, across achievement standards or expectations or TASC criteria (Years 11 & 12), this information is also available. Please 
speak with your child’s teacher. 
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ENGLISH / LITERACY (including communication) 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

As part of the differentiated classroom program, students have also participated in these English 
units: 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

 

MATHS / NUMERACY 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

As part of the differentiated classroom program, students have also participated in these Maths units: 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
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PERSONAL/SOCIAL (including social / emotional skills, life skills and behaviour) 

Goal:  RATING 

 

Teacher Comment:  
 

Goal:  RATING 

 

Teacher Comment:  
 

Goal:  RATING 

 

Teacher Comment:  
 

 

OCCUPATIONAL THERAPY 

Therapist Comment: 

 
 
 
 
 

 

OTHER CURRICULUM AREAS 

Unit Focus: 
 
Curriculum Learning Areas / Subjects Included:  
 

RATING 

 

Teacher Comment:  
 

 

Unit Focus: 
 
Curriculum Learning Areas / Subjects Included:  
 

RATING 

 

Teacher Comment:  
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Extended Learning Teacher’s Comment: 

 
 
 
 

WORK HABITS 
(The student’s skills and behaviour as a 

learner) 

NOT YET SOMETIMES 
MOST OF 
THE TIME 

CONSISTENTLY 

Tries hard to do his/her best     

Is willing to “have a go” with 
new learning or experiences 

    

Accepts feedback     

Uses equipment carefully and 
safely 

    

Responds positively to 
directions or instructions 

    

Stays focused to complete a 
task 

    

Interacts positively with other 
learners and respects 
differences  

    

Has a positive attitude towards 
learning     

Class Teacher’s General Comment: 

 

Principal’s Comment: 

 

Teacher Signature 
 

Occupational Therapist Signature 

Principal Signature 
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PARENT/ CARER FEEDBACK 

Please fill in the information and send this page to us by mail, with your child or scan 
the page and email it to us prior to the scheduled meeting with your child’s teacher. 

 

Additional comments/ suggestions: 
 
 
 

 

 

 

 

Name of parent/ carer: ______________  Signature: ______________  Date: ________ 

 

 

Questions about the style of the Report Answers 

Do you have enough information on progress towards IEP goals?  YES/ NO 

Does this report give you enough information about how the student is doing generally? YES/ NO 

Does this report give you ideas about how you can support the student at home? YES/ NO 

Does this report tell you enough about what the school will do to help the student? YES/ NO 

Is the rating system clear and helpful? YES/ NO 

Are the comments clearly written? YES/ NO 

Questions about the content of the Report Answers 

Did you already know all the student’s goals?  YES/ NO 

Were you involved in celebrating the student achieving any of the goals? YES/ NO 

Do you agree with the comments about the student? YES/ NO 

Do you agree with the ideas for the student’s Future Focus? YES/ NO 

Do you feel able to support the student’s Future Focus at home as the report is suggesting? YES/ NO 

Additional comments / suggestions: 
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[Student Name] 

 

 

 

 

 

 

202__  END OF YEAR REPORT 

The purpose of the end of year report is to communicate the progress and achievements made by the 

student throughout the school year in the areas of: 

1. Individual goals on a student’s Individual Education Plan (IEP) in the areas of literacy, numeracy 

and personal / social development. 

2. Progress and achievement in the wider school curriculum. 

The following 5-point scale is used to indicate progress and achievement and is 

shown as a rating on the report. 

OP 
Outstanding Progress (the student has shown achievement and outstanding progress in all areas of 

learning and has gone beyond what was expected) 

VP Very Good Progress (the student has shown achievement and very good progress in all areas of learning) 

P Progress (the student has shown achievement and progress in all areas of learning) 

SP Some Progress (the student has shown some achievement and progress in some areas of learning) 

NP No Progress Yet (the student is not yet showing progress in their learning) 

The rating on your child’s report reflects achievement in their learned curriculum, incorporating the adjustments, 
accommodations or differentiation necessary to support your child in their learning. If you would like to know how your 
child’s progress aligns with Australian Curriculum year levels, achievement standards or expectations or TASC criteria 
(Years 11 & 12), this information is also available. Please speak with your child’s teacher.  

 

 

Student Photo 



  
 

68 
 

 

ENGLISH / LITERACY (including communication) 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

As part of the differentiated classroom program, students have also participated in these English 
units: 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

 

MATHS / NUMERACY 

Goal:  
 

RATING 

 

Teacher Comment:  
 

Goal:  
 

RATING 

 

Teacher Comment:  
 

As part of the differentiated classroom program, students have also participated in these Maths units: 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
 

Unit Focus:  
 

RATING 

 

Teacher Comment:  
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PERSONAL/SOCIAL (including social / emotional skills, life skills and behaviour) 

Goal:  RATING 

 

Teacher Comment:  
 

Goal:  RATING 

 

Teacher Comment:  
 

Goal:  RATING 

 

Teacher Comment:  
 

 

OCCUPATIONAL THERAPY 

Therapist Comment: 

 
 
 

 

OTHER CURRICULUM AREAS 

Unit Focus: 
 
Curriculum Learning Areas / Subjects Included:  
 

RATING 

 

Teacher Comment:  
 

 

Unit Focus: 
 
Curriculum Learning Areas / Subjects Included:  
 

RATING 

 

Teacher Comment:  
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Class Teacher General Comment: 

 

 

Principal’s Comment: 

 

 

Teacher: Signature:  

Occupational Therapist: Signature:  

Principal: Signature:  

Extended Learning Teacher Comment: 

 
 
 
 

WORK HABITS 
(The student’s skills and behaviour as a 

learner) 

NOT YET SOMETIMES 
MOST OF 
THE TIME 

CONSISTENTLY 

Tries hard to do his/her best     

Is willing to “have a go” with 
new learning or experiences 

    

Accepts feedback     

Uses equipment carefully and 
safely 

    

Responds positively to 
directions or instructions 

    

Stays focused to complete a 
task 

    

Interacts positively with other 
learners and respects 
differences  

    

Has a positive attitude towards 
learning     
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PARENT/ CARER FEEDBACK 

Please fill in the information and send this page to us by mail, with your child or scan 
the page and email it to us prior to the scheduled meeting with your child’s teacher. 

 

Additional comments/ suggestions: 
 
 
 

 

 

 

 

Name of parent/ carer: ______________  Signature: ______________  Date: _ 

 

 

 

Questions about the style of the Report Answers 

Do you have enough information on progress towards IEP goals?  YES/ NO 

Does this report give you enough information about how the student is doing generally? YES/ NO 

Does this report give you ideas about how you can support the student at home? YES/ NO 

Does this report tell you enough about what the school will do to help the student? YES/ NO 

Is the rating system clear and helpful? YES/ NO 

Are the comments clearly written? YES/ NO 

Questions about the content of the Report Answers 

Did you already know all the student’s goals?  YES/ NO 

Were you involved in celebrating the student achieving any of the goals? YES/ NO 

Do you agree with the comments about the student? YES/ NO 

Do you agree with the ideas for the student’s Future Focus? YES/ NO 

Do you feel able to support the student’s Future Focus at home as the report is suggesting? YES/ NO 

Additional comments / suggestions: 
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Addendum 13: Curriculum & Assessment Plan Template 
 
 

 
 

 

 

 

 

 

 

Whole school curriculum plan: Overview 

Teaching and learning term overview across Class Groups 

Copy and paste the term overview details from the Year level plans into this table to map the teaching and learning overview for each learning area and to show the increasing sophistication of concept development across the year levels. 
Include the other learning areas offered at Giant Steps. 

 Term 1 Term 2 Term 3 Term 4 

E
n

g
li
s
h

 

Green     

Red     

Orange     

Blue     

M
a
th

e
m

a
ti

c
s
 

Green     

Red     

Orange     

Blue     

S
c
ie

n
c

e
 Green     

Red     

Orange     

Blue     
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Balance and coverage of general capabilities and cross-curriculum priorities across Class Groups 
▪ Use the information in the Year level plans to map the coverage of the general capabilities and cross-curriculum priorities. Place a tick under the general capabilities and cross-curriculum priorities addressed in a learning area at 
each year level. Include the other learning areas offered at Giant Steps Tasmania. 

Key 
 Literacy   Numeracy   ICT capability   Critical and creative thinking   Ethical behaviour   Personal and social capability   Intercultural understanding 

 Aboriginal and Torres Strait Islander histories and cultures   Asia and Australia’s engagement with Asia   Sustainability 

 Term 1 Term 2 Term 3 Term 4 

        

 

          

 

          

 

          

 

  

E
n

g
li
s
h

 

G                                         

R                                         

O                                         

B                                         

M
a
th

e
m

a
ti

c
s
 

G                                         

R                                         

O                                         

B                                         

S
c
ie

n
c
e

 

G                                         

R                                         

O                                         

B                                         

H
is

to
ry

 

G                                         

R                                         

O                                         

B                                         
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Whole school assessment plan: Overview 

Range and balance of assessment across Class Groups by learning area 

Use the information in the Year level plans to map the range and balance of assessment. For each learning area, copy and paste the relevant assessment techniques (student products and systemic tasks) from the lists below. The colour-
coding will highlight the range and balance of assessment categories. Include the other learning areas offered at Giant Steps. 

Categories of student products include: written, spoken/signed, performance, multimodal and visual 

Systemic tasks include: NAPLAN, ENLI 

† denotes supervised conditions 

 Term 1 Term 2 Term 3 Term 4 

E
n

g
li
s
h

 

G     

R     

O     

B     

M
a
th

e
m

a
ti

c
s
 

G     

R     

O     

B     

S
c
ie

n
c

e
 G     

R     

O     

B     
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Timing of assessment across Class Groups by learning area 
Use the information in the Year level plans to map the timing of assessment. For each learning area, colour the cells to identify the week when systemic and school-based assessment will occur. Include the symbol ¥ if the assessment 
provides an opportunity for planned consistency of teacher judgments activities. Include the other learning areas offered at Giant Steps. 

 

^ School reporting deadlines  Systemic assessment  School-based assessment 
¥ The assessment provides an opportunity for planned 

consistency of teacher judgments activities 

 Term 1 Term 2 Term 3 Term 4 

Week 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 

E
n

g
li
s

h
 

G                                         

R                                         

O                                         

B                                         

M
a

th
e

m
a

ti
c

s
 

G                                         

R                                         

O                                         

B                                         

S
c

ie
n

c
e
 G                                         

R                                         

O                                         

B                                         
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Range and balance of assessment across Class Groups  
Use the information in the Year level plans to map the range and balance of assessment. For each year level, copy and paste the relevant assessment techniques from the lists below. The colour-coding will highlight the range and 
balance of assessment categories. Include the other learning areas offered at Giant Steps. 

Categories of student products include: written, spoken/signed, performance, multimodal and visual 

Systemic tasks include: NAPLAN, ENLI 

† denotes supervised conditions 

 Term 1 Term 2 Term 3 Term 4 

G 

English     

Maths     

Science     

R 

English     

Maths     

Science     

O 

English     

Maths     

Science     

B 

English     

Maths     

Science     

Maths     

Science     
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Addendum 14: Resources for teachers to support remote learning 
during a school closure 

 

1. Communication Tools 

Hangouts Meet – Video calls integrated with other Google’s G-Suite tools. 

Teams – Chat, meet, call and collaboration features integrated with Microsoft Office 
software. 

Skype – Video and audio calls with talk, chat and collaboration features. 

WhatsApp – Video and audio calls, messaging and content sharing mobile application. 

Zoom – Cloud platform for video and audio conferencing, collaboration, chat and webinars. 

2. Remote Learning Management Systems 

CenturyTech – Personal learning pathways with micro-lessons to address gaps in 
knowledge, challenge students and promote long-term memory retention. 

ClassDojo – Connects teachers with students and parents to build classroom communities. 

Edmodo – Tools and resources to manage classrooms and engage students remotely. 

Google Classroom – Helps classes connect remotely, communicate and stay-organized. 

Schoology – Tools to support instruction, learning, grading, collaboration and assessment. 

Seesaw – Enables the creation of collaborative and sharable digital learning portfolios and 
learning resources.   

3. Self-directed learning content 

ABRA - Selection of 33 game-like activities to promote reading comprehension and writing 
skills of early readers. 

Khan Academy – Free online lessons and practice in maths, sciences and humanities, as well 
as free tools for parents and teachers to track student progress.  

KitKit School - Tablet-based learning suite with a comprehensive curriculum spanning early 
childhood through early primary levels. 

Mindspark – Adaptive online tutoring system that helps students practice and learn 
mathematics. 
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Music Crab – Mobile application accessible for music education.  

OneCourse – Child-focused application to deliver reading, writing and numeracy education. 

Polyup  – Learning content to build math and gaining computational thinking skills for 
students in primary and early secondary school. 

Quizlet – Learning flashcards and games to support learning in multiple subjects. 

SDG Academy Library - A searchable library of more than 1,200 educational videos on 
sustainable development and related topics. 

YouTube – Huge repository of educational videos and learning channels. 

4. Literacy Support 

Global Digital Library – Digital storybooks and other reading materials easily accessible from 
mobile phones or computers.  

Reads – Digital stories with illustrations. 

Worldreader – Digital books and stories accessible from mobile devices and functionality to 
support reading instruction.  

5. Digital lesson content creation 

Thinglink – Tools to create interactive images, videos and other multimedia resources. 

EdPuzzle – Video lesson creation software. 

Nearpod – Software to create lessons with informative and interactive assessment 
activities. 

Squigl – Content creation platform that transforms speech or text into animated videos. 

 

Note: This information can also be found in the Communication Policy and the Technology Policy 

 

 

 

 

 


